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Surveys in this Series

This report is part of a series of surveys that explores teachers' opinions and brings them to the

attention of the American public and policymakers.

Tile Metropolitan Life Surrey V the American Teacher, 1984 analyzes attitudes of elemen-

tary and secondary school teachers toward both public education in the United States and educa-

tional reform.

. The Afrtropolitan Life Surrey qf theAmerican Teacher, 1985: Strengthening the Prglession

examines teachers' own agenda for educational reform.

The Metropolitan Life Surrey qf the American Teacher, 1986: Restructuring the Trrtchiag

Prqiession explores the current structure of the teaching profession, and ways to restructure it.

The Metropolitan Life Surrey qf Former Teachers in America, 1986 reflects the \lows of those

who left the teaching profession for other occupations.

u The Metropolitan Life Surrey of the American Teacher. 1987: Strengthening Links Bet wren

Home and School includes the views of parents of America's schoolchildren, and reveals how par-

ems and teachers are united in their commitment to educating America's youth.

The Metropolitan Life Surrey Ville American Teacher, 1988: Strengthening the Relationship

Between Teachers and Students includes the views of students in grades 4-12, and also focuses on

minority teachers' satisfaction wit h teaching and ways to increase their participation in the pro-

fession,

The Metropolitan Life Surrey Ville American nwcher, 1989: Poparilig Schools for the 1990s

looks back at the changes in education through the 1980s, and looks ahead to the changes teachers

say would improve education.

The Metropolitan Li f' Surrey qf the American Teacher 1990. New Teachers: Edpectat foils

and Ideals Part / Entering the Classroom examines the views of first-time teachers entering t!'.

classroom in the fall of 199(1.

E DI(' Metropolitan Life Survey qf the American Teacher 1991. The First Year: New Teachers'

E,rpectations and Ideals returns to the cohort of new teachers who entered the classroom in the
fall of 1900 and gauges their attitudes as they conclude their first year in the classroom.

Mini-Surveys Teachers' Views on Current Issues in Education

1g The 31e.'ropolitan Life Surrey (If the American Teacher, 1991 Coming to Terms probes emerg-

ing problems related to tightened school budgets.

Metropolitan Life Surrey of the American Teacher, 1992 . Heady or Not: Grade Level

Preparedness examines teachers' perspectives on an issue that is key to the new national education

goals.

The series also includes several reports on individual states two surveys of California teachers

and one of New York teachers whose questions parallel the 1984 and 1985 nationwide studies.
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FOREWOP.d FROM METROPOLITAN LIFE

The Metropolitan Life Survey of the American Teacher; 1989 examined teach-
ers' assessments of nearly a decade of education reform. Highlighting the theme
"Preparing Schools for the 1990s," the survey also queried teachers on their expec-
tations about the decade ahead.

In order to sharpen the focus on emerging trends for the 90s, we have commis-
sioned Louis Harris and Associates to conduct a three-part survey of those who are,
perhaps, closest to the cutting edge in education: new teachers. Spring 1990 grad-
uates of teacher preparation programs, these first-tirae teachers entered classrooms
nationwide in the fall of 1990. The initial installment of the current survey captured
their attitudes on several key issues just as they commenced their teaching career.
In spring 1991, we returned to this cohort of new teachers to gauge their attitudes
as they concluded their first year in the classroom. We returned again in the spring
of 1992 and focused on comparing how these teachers' experience after two years
of teaching has affected their attitudes, and how the actual experience of teaching
compares with their prior expectations as measured by the previous surveys.

Our goal since we began this series in 1984 has been to provide a forum for the
teacher's voice on major education issues. Over the years, respondents have iden-
tified key concerns in education improvement. And from the outset, teachers have
made it clear that, mos',, join the profession and stick it out. for one reason
above all others: teachers love to teach . Even though they recognize the host of prob-
lems that continues to beset schools, those who entered the profession in 1990 are,
if anything, redoubling that sense of idealism. While disappointments may have set
in, and enthusiasms were tempered over the course of their first year, these teach-
ers emerged with their determination intact that they can really make a difference.

Clearly, this is exciting news, matched by the excitement about teaching that
appears to be building throughout America. We invite you to listen to the newest
teachers for what they can tell us about the aspirations and concerns they bring to
the schools of the 1990s.

I)
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INTRODUCTION

This survey was designed to measure the experiences of new public school teach-
ers who began their first year of teaching in the 1990-191)1 school year.' It includes
questions on their experiences with students, administrators, other teachors, and
parents.

This is the third of three surveys of this cohort of new teachers. The first survey
was conducted during the summer of 1990 to measure the expectations of new grad-
uates from teaching schools immediately prior to their first year of teaching in pub-
lic schools. The second survey compared how these new teachers' experiences in
their first year of teaching affected their attitudes, and how the actual experience
of teaching compared with their prior expectations as measured by the first survey.

The current survey focuses on these teachers' experience two years into their
teaching career. It includes questions which allow comparisons on their attitudes
toward teaching now versus one and two years ago.

It also queries teachers who say they plan on leaving the profession about their
reasons for doing so.

The Survey Design

A total of 1,000 teachers who began their first year of teaching in the public schools

in the 1990-1991 school year were surveyed. The sample was designed to be repre-
sentat ive of all new teachers in the public schools who:

a. Graduated from teaching colleges in 1990 and
b. taught for the first time in a public school in the 1990-1991 school year.

The sample was drawn from lists of 1990 graduates from a probability sample of
colleges listed by the American Association yColleges for Teacher Education .

Graduates who did not teach full-time in public schools in 1990-91 were excluded
from the sample.

The priority for fielding the sample was as follows: first, any respondents from
the second phase of the study (after the first year of teaching); second, any respon-
dents from the first phase (before teaching) which were not also included in the
second phase; finally, any remaining sample from the original sample group not used
in the first phase.

All interviews were conducted by telephone in May and ,1,,:ne 1992. The survey
questionnaire showing the marginal frequency for all questions appeal's in the
Appendix.

'Eighty-nine percent of new teachers in this survey just completed their second year of teaching in public

schools: 4% taught their first year in a public school and their second year in a private school; and 7% arc no
lok r teaching.

1
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the teaching profession is particularly common among new teachers teaching
high school and inner city or urban students and in schools with large numbers

of minority and lower income students.

New teachers who are likely to leave the profession are wore negative than oth-

ers about tar dThrts of teachers in the educational process, rate their school less

favorably on its impact on students' fires, and hare had less positive working
edperiences with the other participants in the educational plYwess,

New teachers who are likely to leave the teaching profession in the next five
years most often cite lack qf parental support as a majorfactor in their deci-

sion (401). Needing or want ing more money and lack ()I' support from the school
administ ration, next. on the list of reasons for leaving teaching, are cited as major
factors by smaller percent ages of t yachters (both 29q,
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Due at least in part to these often intractable problems which children face,
increasing numbers of new teachers agree strongly that "even the ',est teach-
ers will find it difficult to really teach more than two-thirds of their students"

rising from 8% before teaching up to 14% after one year and still further to

16% after two years.

A substantial minority of new teachers persist in the belief that, despite the
problems, they can still make a difference to their own students. The propor-
t ion agreeing strongly with the statement, "if I do my job well, my students will

benefit regardless of how the rest of the school functions" just over two
fifths has not changed over the course of these new teachers' career.



Table 1-1 THE DECLINE IN NEW TEACHERS' EXPECTATIONS FOR THEMSELVES
AN!) THEIR STUDENTS

WAVE I

QUESTIOI,..

WAVE 2

QUESTION:

WAVE:1

QUESTION:

AGREE
STRONGLY

I am going to read you a list of statements about students. Please tell
me for each if you agree strongly, somewhat agree, somewhat
disagree, or disagree strongly.

I am going to read you a list of statements about students. Based on
your experiences in your school this year, please tell me for each if
you agree strongly, somewhat agree, somewhat disagree, or disagree
strongly.

I am going to read you a list of statements about students. Based on
your experiences in the public schools, please tell me for each if you
agree strongly, somewhat a;iree, somewhat disagree, oi disagree
strongly.

SOMEWHAT
AGREE

SOMEWHAT
DISAGREE

W AVE 1 !2.4" 1 2 f 1

DISAGREE TOTAL
STRONGLY AGREE DISAGREE

1 2 kwiL 1 2 A 1 2 j-

Base Wave 1: 1,002
Base Wave 2: 1,007
Base Wave 3: 1,000

All children can learn 93

I can really make a difference 83
in the lives of my sti, Tents

If I do my job well, my

students will benefit
regardless of how the rest of
the school functions

PERCENT AGE

Many children come to school 28 47 18
with so many problems that
it's very difficult for them to
be good students

Even the best teachers will
find it difficult to really teach
more than two-thirds of their
students

"Less than 0.5%

7
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Table 1-2
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THE INCREASED BELIEF THAT CHILDREN'S PROBLENIS

AFFECT THEM AS STUDENTS

VAVE I

QUESTION: I am ping to read you a list of statements about students. Please tell
me for each if you agree strongly, somewhat agree, somewhat
disagree, or disagree strongly.

WAVE 2

QUESTION: I am going to read you a list of statements about students. Based on
your experiences in your school this year, please tell me for each if
you agree strongly, somewhat agree, somewhat disagree, or disagree

strongly.

WAVE:I

QUESTION: I am going to read you a list of statements about students. Based on
your teaching experience in the public schools, please tell mefor each

if you agree strongly, somewhat agree, somewhat disagree, or

disagree strongly.
Proportion Who Strongly Agree
That "Many Children Come To
School With So Many Problems

That Il's Very Difficult For Them
Base To Be Good Students."

WAVE WAVE WAVE WAVE WAVE WAVE
1 2 3 1 2 3

IOTA I. 1002
1 ;..1007 ; VEL 28 i. 41 '

Teacher's Race
White 936
Black or Hispanic 66

School Location
Inner City 108
I ri)an 137
Suburban 306
Small Town 276
Rural 146

Proportion of
Low Income Students

All or Many 241 38

Some 434 27

A Few or None 205 25

Proportion of ...,
Minority Students

All or Many 260 37

Some 820 26

A Few or None 348 26

School Type
Elementary 565 u. 23

Junior High/Middle 156 34

High 217 37

Both Junior and High 38 22

PERCENT AGE

30
27
27
30

HST COPY hViiiiABLE
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2. Rating of School On Overall Quality, Teacher Competence, and
Preparation of Students For Future Jobs/Education

When asked to rate five "aspects on which public schools can bz judged," new
teachers rate those directly relating to teachers most highly. For example, nearly
half (47%) give "the qualifications and competence" of their school's teachers excel-
lent marks and 41% give the "degree to which most teachers seem to care about
their students" excellent marks.

These new teachers are less favorable in their evaluation of their school's abil-
ity to provide students with a high quality education and preparation for the future.
Just over one-third (35%) rate "the overall quality of the education that students
receive at your school" as excellent. Only 26% say their school's preparation of stu-
dents for education beyond high school is excellent, while a still lower 17% say
the preparation for jobs after high school is excellent. These two measures of the
school's preparation receive the highest negative scores of 20% and 29%, respec-
tively (Table 2-1).

Higher proportions of teachers in elementary schools and schools with small
minority and lower income enrollments give their school high marks on each of
the five aspects mentioned. Not surprisingly, teachers who intend to stay in the
teaching profession are also likelier to rate their school favorably on these qual-
ities (Table 2-2).

OBSERVATION: One consistent message throughout this surrey is the more
negative experiences of teachers of minority and lower income
students. This is particularly disturbing in light of the fact that
minority and lover income students are among the more
disadvantaged and in need of a quality education to escape
poverty.

BEST COPY AVAILABLE



Table 2-1

10

TEACHER RATINGS OF THEIR SCHOOLS

QUESTION: For each of the following aspects on which public schools can be
judged, please tell me whether you would rate your school excellent,
good, fair, or poor on that aspect.

0 I 7f,
I

O
a.

PERCENTAGE
O

Bas.: 1000

The qualifications and
competence of teachers in
your school

47 45 7

The degree to vhich most 41 48 10

teachers seem to care about
t heir students

The overall quality of the 35 52 4g..

education that students
receive at your school

The success of the school in 26 50 17
preparing students for
education beyond high school

The success of the school in 17 50 24
preparing students for jobs
after high school

Less than 0.5",,

BEST COPY AVAILABLE



Table 2-2 TEACHER RATINGS OF THEIR SCHOOL BY SCHOOL LEVEL, FUTURE PLANS, AND

STUDENTS' RACE AND INCOME

QUESTION: For each of the following aspects on which public schools can be
judged, please tell me whether you would rate your school excellent,
good, fair, or poor on that aspect.

E-0

(Percent Saying Excellent)

SCHOOL LEVEL

BASE 576

The qualifications and
competence of teachers in
your school

The degree to which most
teachers seem to care about
their students

The overall quality of the
education that students
receive at your school

The success of the school in
preparing students for
education beyond high school

The success of the school in
preparing students for jobs
after high school

LOWER INCOME
MINORITY STUDENTS STUDENTS

329

0

247

LIKELIHOOD
OF LEAVING
TEACHING

PROFESSION

441 355 lig 251

7.

T A AGE

52 45 41 46 42 45 41

50 32 35 42 36 4 31

43 30 25 37 25 35 25

29 26 19 25 15 27 19

21 16 11 10 17 12

BEST COPY AVAILABLE 11
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3. Satisfaction With Students, Parents, Other Teachers, Principals, and
Other Administrators

In their two years of teaching, new teachers are most positive about working with
their students, above all, and are also positive about working with other teachers.
Fully 70% say their experience as a public school teacher working with their stu-
dents has been very satisfying. A majority of 58% also say their experience with other

teachers in their school has been very satisfying.
These relatively new teachers' experience with school administrators has been

more disappointing. While just under half (48%) say their experience with their
principal has been very satisfying, only 32% give a similar rating to their experience

with other administrators.
Only a 25% minority of new teachers say their experience with parents has been

very satisfying. An equal percentage describe this experience as either somewhat

(18%) or very (7%) unsatisfying (Table 3-1).
As with school ratings, teachers in elementary schools and schools with fewer

lower income and minority students are more likely to report positive experiences
with each of the groups playing a key role in the educational system. And, once again,
higher proportions of teachers who intend to remain in their profession had very
positive experiences with each of these major players in the educational system
(Table :3-2).



Table 3-1 TEACHERS RATE THEIR EXPERIENCE WORKING %Mil STUDENTS PARENTS, AND
OTHER EDUCATORS

QUESTION: in the last two years, (has/was) your experience as a public school
teacher working with the following (been) very satisfying, somewhat
satisfying, somewhat unsatisfying, or very unsatisfying?

Base: 1000

% ERY SOMEWHAT
SATISFYING SATISFYING

P E R C E N T A G E

SOMEWHAT VERY
UNSATISFYING UNSATISFYING

Your Students 70

Other Teachers in your School 58

Your Principal 48

Administrators Other than
your Principal

32

Parents 25

*Less than 0.5%

BEST COPY AVAILABLE
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Table 3-2
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TEACHERS RATE WORKING WITH OTHERS BY SCHOOL LEVEL, NITRE PIANS, AM)

STUDENTS' RACE AND INCOME

QUESTION: In the last two years, (has/was) your experience as a public school
teacher working with the following (been) very satisfying, somewhat
satisfying, somewhat unsatisfying, or very unsatisfying?

(Percent Saying Very Satisfying) LIKELIHOOD

SCHOOL LEVEL

576 191

MINORITY STUDENTS

OF LEAVING
LOWER INCOME TEACHING

STUDENTS PROFESSION

329 247 441

PER C E N T A G

4.1

355

E

O

251 [47,,01991

Your Students 78 60

Other Teachers in your School 62 58

Your Principal 53 49

Administrators Other than
your Principal

Parents

14

64 74

55 57

41 52

30 35

70 66

56 54

45 45

32 29

34 16 18 27 18 25 17

rnsi COPY AVAILABLE
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4. Reasons For Leaving the Teaching Profession

Almost one-fifth of new teachers completing their second year of teaching say it
is 'very" (6%) or "fairly" (13%) likely that they "will leave the teaching profession
to go into some different occupation" within the next five years. This sign of extreme

discouragement with the teaching profession is particularly common among new
teachers teaching high school (27%) in inner city or urban settings (24%), and in
schools having large numbers of minority (23 %) and lower income (21%) students
(Table 4-1).

The reason most often cited as a major factor for leaving teaching is "lack of sup-
port or help for students from their parents." Fully 40% of teachers who intend to
leave their profession name this reason as a major factor in their decision.

Almost three in ter ichers cite financial reasons needing or wanting to earn
more money (29%) and lack of support from school administration (29%) as major
factors in their thinking about giving up teaching. Nearly as many say a major fac-
tor in their plans is that "all the social problems faced by students make teaching
too difficult" (2F O.

Very few new teachers say inadequate preparation for students with different
backgrounds (5%) and dissatisfaction or boredom with teaching (5%) are major fac-
tors. In fact, at least 70% say these two reasons are "not a factor" (Table 4-2).

Teachers at schools with many minority and lower income students are much
more likely than other teachers to cite lack of support from parents, lack of support
from the school administration, and the social problems faced by students as major
factors in their planning to leave the profession.

Iligher proportions of high school teachers than of junior high or elementary
school teachers cite lack of parental support and the social problems facing stu-
dents as major factors in leaving teaching.

And it is more common for teachers in inner city or urban locations than those in
suburban, small town or rural locations to cite lack of support from school adminis-
tration and students' social problems as major factors in this decision (Table 4-3).

When asked which is the most important Actor in their decision to change pro-
fessions, lack of support from parents and school administrators tie for top mention

18% cite each of these factors as most important. The need to earn more money
follows closely with 1 °"

Less than one in tett ,,ame any of the other factors as the most important factor.
These factors include: the social problems faced by students (7%), job availability
(6%), raising a family (5%), the loss of a job (3%), dissatisfaction with teaching (3 %),

and inadequate preparation for teaching students with different backgrounds (1%)
(Table 4-4).

15
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OBSERVATiON: Lack of parental support and cooperation is an area of major
dissatisfaction and discouragement for these new teachers, as it
also was for experienced teachers surveyed in the Metropolitan
Life Surrey of the American Teacher, conducted in March 1992.
Etperienced teachers saw a lack of parental support as by far
the most serious hindrance to students' ability to learn more

daunting than other problems often highlighted in the media
such as alcohol or drug abuse, problems speaking English, or
even violence in the school.



Table 4-1

B ASE

LIKELIHOOD OF LEAVING TEACHING

QUESTION fithin the next fire years, how likely is it that you will leave the
teaching profession to go into some different occupation rery
likely, fairly likely, not too likely, or not at all likely?

B a s e : . 1 1 1 Those Currently Teaching

SCHOOL LEVEL------ - - LOWER INCOME
SCHOOL LOCATION MINORITY STUDENTS STUDENTS

?:
;:d e
GC,

CG r.
0

542 175 gig 249 493 309 227 IN 413 324

PERCENTAGE
Very Likely 6 .3

Fairly Likely 11 15

Not Too Likely 28 44

Not At All Likely 55 47

REST COPY AVAILABLE

6 6

18 ;.1.2

29 -30

45 51

17



Table 4-2
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REASONS FOR LEAVING TEACHING

QUESTION: (Is/WaS) each of the following a major factor, a minorfitcror, or not a
factor in your (thinking about) tearing teaching?

B a s e : V e r y / F a i r l y L i k e l y W i l l L 0 a I' 0 7' r Teaching
Pr( fession/Nat Teaching Al All
( erceal Saying 11 a./ ar Factor)

Base: 251

Lack of support or help for
students from their parents

Ion need (ed) wani(ed) to
earn more money

Lack of support from school
administration

AP the social problems faced
by students make teaching too
difficult

You (don't/didn't) feel fully
prepared to teach students With
different ethnic and cultural
backgrounds

Teaching (has become/became)
boring and less satisfying

REST COPY AVAILABLE

MAJOR
FArrok

MINOR
FACTOR

P E 1 1 ( ' E N

40 27

29 27

29 30

25 32

5 16

5 22

NOT A
FA(IOR

NOT
SURE

T A G E



Table 4-3 REASONS FOR LEAVING TEACHING BY SCHOOL LEVEL AND LOCATION AM) STUDENTS'
INCOME AM) RACE

QUEST I ON: (IirWas) each of the following a major,factor, a minor factor, or not a
factor in your (thinking about,' tearing teaching?

Base: I. erg/Fairly Likely Will I,eare The Teaching Profession /.Col Trashing All

(Percent Saying ,Major Factor)

SCHOOL LEVEL SCHOOL LOCATION MINORITY STUDENTS

A S E 122 49 75 135 91 58 NA)

LOWER INCOME
STUDENTS

114

Major Factor in Leaving
Teaching:

Lack of support or 11011) for

students from t heir parents

need(cd) or want(ed)
to earn more money

Lack of support from
school administration

All the social problems
faced by students make
teaching too difficult

You (don't/didn't) feel fully
prepared to teach students
with different ethnic and
cultural backgrounds

Teaching (has become/
became) boring and less
satisfying

P

BEST COPY AVAILABLE

4.1

zz
z

E It e E N T A G

40 38 53 36 50 36

27 28 34 24 31 26

35 27 37 24 39 27

35 21 36 21 32 22
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Table 4-4
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THE MOST IMPORTANT REASON FOR LEAVING TEACHING

QUESTION: Which one (is/was) the most important factor?

Base: Very/Fairly Like'y Will Leave The Teaching
Professioni.vol Teaching At All

TOTAL

BASE

Lack of support or help for students from their parents

Lack of support from school administration

You needled) or wanted) to earn more money

All the social problems faced by students make teaching too
difficult

Job availability/no jobs

Raising a family

Laid off/lost job

Teaching (has become/became) boring and less satisfying

You (don't/didn't) feel fully prepared to teach students with
different ethnic and cultural backgrounds

Other

Not sure

PERCENTAGE

BEST COPY AVAILABLE
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LOUIS HARRIS AND ASSOCIATES

630 Fifth. Avenue
New York, New York 10111

FOR OFFICE USE ONLY

Questionnaire No.:
5 6 8

Study No. 922021 (NEW TEACHERS III) Card Number (9)

May 13,1992 Sample Point No.: [ I I I I I I

10 - 11 - 12 - 13 - 14 15 16

Time Started: A.M. / P.M.

Interviewer: Date:

Area Code: Telephone No.:
( 17-26)

Hello, I'm from Louis Harris and Associates, the
national survey research firm in New York. As you probably remember, you agreed to be part of a panel of
relatively new teachers. We may have spoken to you about a year ago. We are conducting another national
survey of relatively new teachers to learn about their attitudes and experiences, and would like to ask you a

few questions. (IF NECESSARY: We are also interested in including the opinions of former teachers.)

FROM OBSERVATION: Respondent Sex

Male (27( 22-1

Female 78-2

22



1 Card 1 922021

S la. Are you still a full -time paid teacher in a public schoolor have you left public school teaching?
(IF ON LEAVE OF ABSENCE, ASK: Do you plan to return to teaching, or not?)

Yes, still full-time public school teacher (28 ( 80-1
Used to be, but now part -time public school

teacher (vol.) 8 f2

No, no longer public school teacher 11 -3
This will he my last year in public schools (vol.) 14
Never taught in full -time public school (vol.)
Not sure/refused

-5

-6

(SKIP TO Q.A1)

I (ASK Q.S1b)

I (SCREEN OUT)

S lb. (Are you/will you be) teaching in a private or parochial school, or won't you be teaching at all?
Yes, in private/parochial school

No. not teaching at all
Not sure/refused

(29 ( 33-1 I (SKIP TO Q.A1)

U-2 (ASK Q.S2`
5-3

S2. Do you have another job (lined up), or (are you/will you be) no longer working?

Yes. have other job (30 ( 65-1 ) (ASK Q.S3)

No, no of her job :219
(SKIP TO Q.A1)Not sure/refused 3

5:1. What kind of work (will you be/are you) doing?

Administration = 12"o: Counselor = S'',, (31-32)

Not sure (33 ( 79-1
Refused 2-2

ASK EVERYONE

Al. I am going to read you a list of statements about students. Based on your teaching experience in
the public schools, please tell me for each if you agree strongly, somewhat agree, somewhat disagree,
or disagree strongly" READ EACH ITEM.

ROTATESTART AT "X"

( ) I. All children can learn

( ) 2. If I do my job well. my students %%ill benefit reg,ardless
of how the rest of the school functions

( ) :1. Many children come to school with so many problems
that it's very difficult for them to be good students

( ) 4. Even the best teachers will find it difficult to malty
teach more than two-thirds of their students

( ) 5. I can really make a difference in the lives
of my students

Agree
Strongly

(34 ( 86-1

(35 ( 43-1

(36 ( 50-1

(37 ( 16-1

(38 ( 71-1

Somewhat
Agree

13-2

47-2

39-2

40-2

28-2

Somewhat
Disagree

1-3

8-3

8-3

32.3

1-3

Disagree
Strongly

* 4

2-4

34

11-4

-4

Not
Sure

..5*

*..5

*,.5

1-5

4:.5

23



2 Card 1 922021

A2. For each of the following aspects on which public schools can be judged, please tell me whether

you would rate your school excellent, good, fair, or poor on that. aspect. READ EACIf ITEM (IF NEC-

ESSARY: Please rate the last public school you taught in.)

ROTATE START AT "X"

( ) 1. The qualifications and competence of teachers

in your school

( ) 2. The degree to which most teachers seem to care
about their students

( ) 3. The success of the school in preparing students for

education beyond high school

( ) 4. The success of the school in preparing students for

jobs after high school

ASK ITEM 5 LAST

( ) 5. The overall quality of the education that students
receive at your school

Excellent

(39 ( 47-1

(40 ( 41-1

(41 ( 26-1

(42 ( 17.1

(43 ( 35.1

Good

45-2

48-2

50-2

50-2

52-2

Fair

7-3

10-3

17-3

24-3

12-3

Poor

14

14

34

44

1-4

Not Sure

*-5

*-5

4-5

5-5

1-5

IF "NOT TEACHING AT ALL" IN Q.S lb, SKIP TO Q.B2 OTHERWISE ASK Q.B1

El. Within the next five years, how likely is it that you will leave the teachingprofession to go into

some different occupationvery likely, fairly likely, not too likely, or not at all likely?

Very likely (44 ( 6:1 I (ASK Q.82)

Fairly likely
13-2

Not too likely 31-3

Not at all likely 494 } (SKIP TO Q.C1)

Not sure
1.5

24



3 Card 1 922021

B2. (Is /was) each of the following a major factor, a minor factor, or not a factor in your (thinking
about) leaving teaching? READ EACH. ITEM, RECORD BELOW

B:3. Which one (is/was) the most important factor? SINGLE RECORD BELOW'

ROTATE START AT "X"

( ) a. Lack of support from school
administration

) b. Teaching (has become/became) boring and
less satisfying

) c. You (don't/didn't) feel fully prepared to teach students
with different ethnic and cultural backgrounds

) d. You need(ed) or want(ed) to earn
more money

) c. All the social problems faced by students
make teaching too difficult

) f. Lack of support or help for students from
their parents

Other (vol.) (SPECIFY):
No Jobs = 6%; Raising a Family = 5%;
Lost Job = 3%; Other =

Q.B2 Q.B3

Major
Factor

(45 ( 29-1

(46 ( 5-1

(47 ( 5-1

(48 ( 29-1

(49 ( 25-1

(50 ( 40-1

XXXXXXXX

XXXXXXXX

Minor
Factor

30-2

22-2

16-2

27-2

32-2

27-2

XXX

XXX

Not A
Factor

37-3

70-3

76-3

41-3

39-3

29-3

XXX

XXX

Not
Sure

34

3-4

34

3-4

34

44

XX

XX

(51 ( 18-1

3-2

1-3

164

7-5

18-6

.7

10-8Not Sure

ASK EVERY01''1
CI. In the last two years, (has/was) your experience as a public' school teacher working with (READ
EACH ITEM) (been) very satisfying, somewhat satisfying, somewhat unsatisfying, or very unsatis-
fying?

ROTATE START AT "X"
Very

Satisfying
Somewhat
Satisfying

Somewhat
Unsatisfying

Very
Unsatisfying

Not
Sure

( ) I. Your students (52 ( 70-1 27-2 2-3 1-4 7-5

( ) 2. Yoiur principal (53 ( 48-1 37-2 9-3 44 1-5

( ) :3. Parents (54 ( 25-1 48-2 18-3 74 2-5

( ) 4. Other teachers in your school (55 ( 58-1 37-2 5-3 *4 *-5

( ) 5. Administrators other than your principal (56 ( 32-1 47.2 14-3 34 4-5

25



4 Card 1 922021

F. Factuals
F1. Now I have a few factual questions to help classify your answers. In the IN 1-1992 school year,
do/did you teach in an elementary school, a junior high or middle school, or a high school?SiNGLE
RECORD (IF I DIDN'T TEACH IN IN 1-l992, ASK ABOUT LAST PUBLIC SCHOOL TAUGHT IN)

Elementary school (Grades K-5 or 6) (57 ( 58-1

Junior high or middle school (Grades 6 or 7 S or 11) 19-2

High school (Grades 0-12 or 10-12) 19-3

Both junior high and high school 4-4

Not sure
tIt_5

F2. Is the area where your school is located considered inner city, urban, suburban, small town, or
rural? (IF NECESSARY. ASK ABOUT LAST PUBLIC SCHOOL TAUGHT IN)

Inner city (58 ( 14-1

I 'limn 12-2

Suburban 26-3

Small town 274
Rural 20-5

Not sure

F3. How many students in your school come from families whose income is below t he average of the

communityall of them, many of them. some of them, only a few, or none? (IF NECESSARY, ASK

ABOUT LAST PUBLIC SCHOOL TAUGHT IN)

All of them (59 ( 5-1

Many oft hem 39-2

Some of I bent 36-3

(Mica few 184
None oft bent . 1-5

Not sure 1-6

F-1. llow many st udent s in your school are from minority familiesall oft hem, many of them, some

of them. only a few, or none? (IF NECESSARY, ASK ABOUT LAST PUBLIC SCHOOLTAUGHT IN)

Ali of t hem (60 ( 6-1

Many of them 27-2

Some of I bent 25-3

Only a few 36-4

None of t hens 7-5

Nut sure

1"5. Do you consider yourself of Hispanic origin or descent, or not?

Yes, hispanic (61 ( 5-1

No. mit Hispanic 95-2

Not sure 3

FG. Do you consider yourself White, Black, Asian, or somet Icing else?

White (62 ( 93-1

Black 4-2

Asian 1-3

Other 2-4

Not sure

11m-used -6

That completes t he int erview. Thank you very much for your cooperat ion!

26 Time Ended:
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For More Information

Copies of The Metropolitan Life Survey of the American Teacher are
available while in print, by writing to:

METLIFE

THE AMERICAN TEACHER SURVEY

P.O. Box 807

Madison Square Station
New York, New York 10159-0807
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Metropolitan Life Insurance Company

One Madison Avenue, New York, NY 10010
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